FOOTLOOSE -  3RD HIGH SCHOOL OF RYRGOS ILIAS
INTRODUCTION

It was late summer- a period of preparation for the new school year – and I was surfing various educational sites on the Net checking their suitability for classroom use. Suddenly, I run into a video of the old, classic film of the ‘80s “Footloose” on You tube. While watching it and singing the song with the same title, I remembered how my friends and I – teenagers at that time – were touched by this tale of youth rebellion that dealt with issues that had some weight and resonance for us; issues such as teen spontaneity, teenagers’ struggle to break away form their parents’ conservatism, the generation gap. Not to mention how excited we were by the music and the choreography, dancing our feet off to the sound of the movie’s songs. And it was then that the idea struck me:
· Would my teen students be touched in the same way if they watched that film today?

· If yes, would it be possible to put up a performance of “Footloose” with my students?

Needless to say that for the 13 years I’ve been teaching English, I’ve always been intrigued by the thought of putting up a theatrical performance with my students, being myself a lover of most types of performing arts, especially theatre, dancing and music.

I spent about 2 weeks browsing the Net and collecting as much information as possible, both for the film and the musical, reviews, plot descriptions e.t.c.. YouTube turned out to be the most useful site for me as I found a plethora of video-clips concerning the musical version of “Footloose” which has been staged by numerous high schools and colleges in America. I ordered the DVD of the film and got down to work, being instinctively confident that it would appeal to my students too.
The way I worked with my students somehow resembles the stages of project work:

WARM-UP STAGE

I set out to achieve the following aims during that stage: 

· Explore my students’ feelings towards the idea of creating a theatrical group in our school.

· Generate their interest in the particular film as well as the desire to stage it.

· Find out their abilities and talents concerning dancing, singing, acting.

· Guide them into understanding the issues raised in the film and teach them appropriate vocabulary.

After putting up a simple announcement on the school notice board (Appendix 1) about 30 students showed interest in joining a kind of theatrical-musical-dancing club, curious enough to find out what we would do. 

The next three meetings of the group held on Saturday afternoons at school focused on watching the film with English subtitles in an attempt to understand the plot, the characters, their interrelationships and feelings, the issues arising from the film. A number of video techniques were utilized at that stage such as freeze frame, behavior study, prediction, thinking and feeling in order for the students to study more closely the language being used by the characters, the non-verbal ways of expression (gestures, posture, dress, physical contact) and to facilitate comprehension. Apart from practicing their listening skills, the worksheets handed out to the students promoted certain writing sub-skills such as note-taking, summarizing as well as speaking. Also, their vocabulary banks were enriched with a lot of new lexis and students familiarized themselves with two different registers, formal and informal (Appendix 2). 
Though it seems that this stage had a strict focus on content and language, the students became highly emotional while watching the movie, fully engaged with the characters, got thrilled with the music and the choreography and had already started humming the songs. Obviously, some of my initial goals had been achieved as I had that spark I needed from my students to move on. Without telling them, they already knew that this is what our team would do; stage the musical version of the film “Footloose”. 
One more meeting was devoted to understanding what a musical is, studying the plot of the musical, establishing similarities and differences with the film version, discussing the demands and difficulties of our endeavor. We decided that different groups of students would undertake different tasks, for example students who had been attending dance lessons for years would be responsible for the choreographies. Throughout the procedure all aspects and details of the performance were the result of discussion and joint cooperation with the students. In other words, they were actively involved in choosing costumes, creating the scenery, making the poster e. t. c. 
 I was then confronted with the difficult task of casting the play. Knowing well most of the 20 students I had been left with by that time helped me in this procedure. Some of the 2nd and 3rd graders had been my own students, so I was well aware of their personalities, their level of English, their experience in dancing and/or singing. Some of them also join the school choir every year and the music teacher of our school helped me enormously. Of course there were students who I had a very faint picture about or others who had no dancing or singing experience. However, driven by a secret feeling of confidence and a strong intuition I assigned the roles which turned out to be quite successful. 
In the meantime I was searching the Net for the book on which both the musical and the film were based but in vain. The book was out of order, so they only option I had was to write the script. Combining the film, video – clips from the YouTube and the plot of the musical I started writing down the script and until completing it beginning of January – the students would get the individual scenes separately and work on them. 
THE ACTUAL WORK PHASE

Having no experience of directing and resorting only to my knowledge of organizing lessons, I came up with a model of working with the rehearsals and towards the final performance which is outlined below.

All students were given a copy of the DVD, of the CD of the musical together with the lyrics of the songs as well as a detailed description of each scene of the musical. As I have previously said, YouTube turned out to be a useful tool as I found numerous video-clips and for every scene of the musical I chose the best in terms of clarity of speech, choreography, of performing, in general the ones that would work as models for me and my students. Every week I would email those to my students and I would also direct them to the corresponding scene in the film. They had to study them carefully, concentrating on language, pronunciation, voice intonation, movement, gestures, style, and facial expressions. On Saturday’s meetings we would watch these videos again and/or the relevant part of the film, discuss them and then start rehearsing them, paying close attention to the aspects mentioned above. At the same time we worked on the choreographies and learning to sing the songs. 
During this long, most demanding but also most lively and thrilling phase of our endeavor, we worked as one well-knit team and everything was the outcome of our joint effort. First of all, all members of the group had to attend all rehearsals even though they didn’t actually participate in some of them. Watching the others play helped them fully comprehend the play and improve their own acting abilities.  Students were actively engaged in the rehearsals and intervened with any suggestions or ideas they had concerning every aspect of the procedure. They were free to improvise and utilize their creativity and their imagination in the acting of the roles and in the making of the choreographies. After all the final product – the performance – had to be the product of their efforts under the teacher’s guidance. 
THE PRESENTATION AND EVALUATION STAGE

The two performances of the musical, which were given in the local theatre of our town, were well attended and met with the enthusiastic applause of an audience comprising fellow students, colleagues, parents, relatives and friends, local and school authorities. The performances themselves and the warm reception of our effort constitute the greatest evaluation of our work. Moreover, when it was all over, my students were given an evaluation form designed by me in an attempt to assess the whole venture on a number of levels, linguistic, cognitive, affective (Appendix 2). 

Looking back on the whole of the experience, there are many things I would do differently if I had the chance to repeat it, considering my limited knowledge. However, there is no denying that the benefits reaped from such an experience for the students as well as the teacher are immense and multi-faceted:
· Students demonstrated greater motivation to participate, to learn, to devote time despite the amount of extra-curricular work required.
· Students’ multiple intelligences were fully catered for which is highly unusual in conventional modes of teaching.

· Working with a team of people to produce a common result enabled the students to develop genuine cooperation and team spirit. 

· The whole procedure instilled great social skills and values such as trust, respect, tolerance, understanding, appreciation for the others, central to students’ social development.

· Students were granted unique opportunities to release their spontaneity, their creativity, their imagination, to express themselves through them and to improvise.

· Being the centre of all this procedure as well as assuming responsibility for what they had undertaken transformed students into autonomous learners who don’t solely rely on their teacher but also on their powers to promote learning. 

· One of the arts’ most important contributions to the development of young people is the cultivation of their emotional and spiritual well-being. 
· Children were encouraged to think receptively, aesthetically, creatively, communicatively and culturally.

· From a cognitive point of view, knowledge and meaning were constructed while functioning and interacting in an authentic social context. 

· Linguistically speaking, all four language skills and various sub skills were enhanced with a special focus on oral and listening skills. Students had the chance to improve their ability to judge the appropriateness of verbal and non-verbal communication strategies for a wide variety of imagined situations. Also, they discovered different styles and registers which are different from their everyday speech.

· They learnt to use the foreign language to express various emotions, to make decisions, to respond to situations, problems, dilemmas and conflicts assuming the role of imagined characters.
· The teacher’s role is altered in such a learning context shifting away from the one of knowledge transmitter to that of knowledge facilitator. Thus, the teacher develops new and diverse capacities and their work becomes more, creative and effective.

· Theatre Education empowers teachers to mine their students’ untapped potential and to foster giftedness in all of them. 

· The teachers’ relationship with the students moves on to a different level, less formal and friendlier, thus, establishing stronger ties among them.
· Teachers are given a unique opportunity to share ideas and closely cooperate with other colleagues. 

CONCLUSION

It seems needless to describe my feelings about this experience. It’ probably one of the most rewarding in my teaching career. I saw my students being so motivated and inspired as I hadn’t seen them before. I witnessed a sparkle in their eyes and souls that all teachers seek to see in most of their students. I shared with them moments of strong emotions, happiness,  stress, a sense of satisfaction and achievement. 
I realized once again that teachers who wish to engage the hearts and minds of their students must take risks, escape from outmoded and conservative models of instruction and dare experiment with the new and the unknown. 

APPENDIX 1: ANNOUNCEMENT

Then contact miss NIKIE KEFALOUROU  for more information

APPENDIX 2:  WORKSHEETS 1

WORKSHEET 1

BEFORE VIEWING

Task 1 

With your partner write down as many types of films as you know. Choose the ones you like most/ least watching.

Task 2

We are going to watch a film titled “ Footloose” . With your partners in groups guess what the word might mean. What other words, phrases or ideas would you relate to it? Create a spidergram to show it. Does this word give you any ideas as to the content of the film or the type of film it is?
WHILE VIEWING

Task 1 

You are going to watch a part preceding the actual film and at the same time listen to a song titled “Footloose” . While watching focus on the following questions: 
· Were your predictions right about the meaning of the word?
· Do you get more clues about the type of film you are going to watch?

· What do you think the song is about?

· What type of music is this?

Judging by the pictures you’ll see and the type of music you’ll hear, can you guess the setting of the film (time and place)?

Task 2

You are going to watch the film in two parts. After watching the first part, do the following tasks.

Task 2A: Fill in the gaps in the following sentence. 

The film “ Footloose” is set in____________________ (city) in _____________________( country) in the 19____s. 

Task 2B: Below you are given the names of the main characters of the film. Write down information to show their relationships with each other, their role, and their age e.t.c.
Ren McCormack is________________________________

Ethel is________________________________________

Reverend Shaw Moore is________________________________

Ariel is____________________________________________

Vi is_________________________________________

Rusty is____________________________________________

Willard is _____________________________________________

Wendy Jo is_________________________________________________

Edna is ______________________________________________________

Chuck is_______________________________________________________

Task 2C: What other secondary characters do you see? Write down their name or identify their role.

Task 2D: What is the story about? Together with your partners write down a short summary of the plot. 

Task 2E: What do you guess that will happen next?

WORKSHEET 2

WHILE- VIEWING

After watching the 2nd part of the movie, do the following tasks.

Task 1: What kind of film is “ Footloose” ? 

a. comedy

b. love story

c. social drama
           d. a combination of a love story and drama
Task 2: What happens in the second part of the movie? Were your guesses right? Together with your partners write down a short summary of the rest of the plot. 

Task 3: Match the following adjectives or phrases to the main characters of the movie to describe them. Some of them might be used for more than one character. Try to justify them. 
Disobedient, an energetic young man ,sharp tongued, responsible for holding her family together , simple country boy, foul mouthed , a young rebel, aware of her sensuality, the most powerful figure in Beaumont, is motorcycle riding, has a warm heart, open minded, 
is struggling with the loss of his son, loves dancing, strict, risky, often gets into trouble, obstinate, slow-witted, quiet, angry, ill-disciplined, stuck to the rules, friendly, talks a lot. 
Ren McCormack: __________________________________________________
Chuck : __________________________________________________________
Ariel : ___________________________________________________________
Vi :  _____________________________________________________________
Rusty :___________________________________________________________
Willard : _________________________________________________________
Reverend Shaw Moore: _____________________________________________
Task 4: What kind of place is Beaumont? Why is there a law forbidding dancing and drinking in this town?

Task 5: How does Ren feel in this new place? How is it different form Chicago? How do other people behave to him? e.g. Chuck, his classmates and teachers, his uncle, Reverend Moore

Task 6: How does Ariel feel about the law in Beaumont? How does she feel about life in this town? What are her dreams?

Task 7: Describe Ariel’s relationship with her father and her mother.

Task 8: Why is Reverend Moore against the idea of dancing and listening to pop or rock music? How does he feel it affects people? 

Task 9: What makes him change his mind about the end of year dance?

 WORKSHEET 3
AFTER – VIEWING

Task 1: What kind of language is mostly used in this film, formal or informal? How can you justify that?
Task 2a: The characters of the film, especially the youth, use a lot of phrasal verbs and idioms. There are also examples of formal language, especially when the Reverend talks or the older people. Put the following words/ phrases into these three categories. 

To choke, to piss off, impose a curfew, get a little psyched over Ren, to hang out with, to have all dogs barking away, to enforce, to curl your toes, to fool around, to abolish a law, to turn this city upside down, to bow to the wishes of smb, to flake off, smth gives me the creeps, every community standard is violated, to get creamed, every door slams in my face, to fit in, to endorse an enterprise, smth is fraught with peril, spiritual corruption
	PHRASAL VERBS
	IDIOMS
	FORMAL LANGUAGE

	
	
	


Task 2b: Work in 6 teams of 3 or 4 students and using a dictionary, look up the meaning of the words belonging to one group. Teams working on the same group of words get together to compare your results. 
Task 3: Do you remember where or how these words/ phrases are used, what they relate to? In your teams try to use them in sentences related to the film or make up a short dialogue with the characters of the film and act out the particular scene where they were used. 
WORKSHEET 4: EVALUATION FORM

Dear Student, 

the purpose of this questionnaire is to help me assess what we did this year in order to improve in the future. 

Thank you for your cooperation

A. Do you think that the preparation for this performance improved your English?

        yes a lot
                     quite a lot

not much

not at all

B. Which skills do you think you practiced more? (Tick what you think)

         Speaking
 

listening

reading


writing


C. What do you think you learnt? 
(Tick what you think)

· I learnt new words / phrases

· I learnt to use different styles, formal and informal

· I improved my pronunciation of words

· I improved my fluency and speed in speaking English

· I learnt it work well in a team.

· I learnt to listen to the others’ opinion

· Smth else_______________________________________________________
	D. DO YOU THINK THAT….
	EASY
	NOT SO EASY
	OK
	DIFFICULT
	VERY DIFFICULT

	Memorizing your role was…
	
	
	
	
	

	Learning to pronounce the new words was..
	
	
	
	
	

	Learning new words because of the role was..
	
	
	
	
	

	Getting the right tone in your voice was…
	
	
	
	
	

	Learning to move appropriately on stage was…
	
	
	
	
	

	Learning the appropriate gestures/ facial expressions was…
	
	
	
	
	

	Learning to sing the songs by heart was…
	
	
	
	
	

	Learning to dance was…
	
	
	
	
	


	E. DO YOU THINK that you had enough help from me with


	YES I HAD ENOUGH HELP
	NO, I DIDN’T GET MUCH HELP
	I DIDN’T GET ANY HELP AT ALL

	Language difficulties? 
	
	
	

	Pronunciation of new words?
	
	
	

	Acting details? (how/ where to stand on stage, how to say your role, facial expressions, body language)
	
	
	


F. Which is/ are your favorite scenes from the musical?

G. Which is/ are your least favorite scenes from the musical?

H. Which is/ are your best moments of the year? 

I. Which is/ are your worst moments of the year?

J. Write down smth you’ll never forget form this year

K. Describe in a few words what “ Footloose”  meant to you.
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